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Executive summary
Background
My Money, My Values is an innovative story-based intervention, designed and implemented by Heartlines. Its overall aim is to develop desired values and positively influence attitudes and behaviours towards money among young South Africans. 
My Money, My Values addresses the following values: diligence, thrift, and honesty as they relate to money. The programme was implemented with primary schools learners, high schools learners and with young adults aged 19-30, in Gauteng between 2015 and 2016. 
A quantitative evaluation was undertaken to access the impact of My Money, My Values on young people’s attitudes and behaviours towards money. This evaluation aimed to answer two questions:

· Question 1: Are story-based interventions an effective way of fostering virtues in individuals?

· Question 2: Does fostering selected virtues positively influence peoples’ attitudes and behaviours towards money?

Following the findings from the quantitative evaluation, Heartlines sought to understand the impact of the intervention at a qualitative level. The purpose of this report is to use the qualitative evaluation findings to enhance the findings of the quantitative evaluation.
Methods
Heartlines selected teachers from eligible primary and high schools; and facilitators and participants from young adult groups who participated in the My Money, My Values programme between May 2015 and July 2016.
The sample comprised of three schools in total; two primary schools and one high school. Teachers from each school were selected through their participation in the programme. Six teachers were part of the study; four primary school teachers and two high school teachers. Two young adult facilitators who were responsible for facilitating the two-day workshops were interviewed and a total of 17 young adults participated in the study.
A minimum of two evaluators, administered the interviews with teachers and facilitators using semi-structured interview guides. Focus group guides were used during the discussion with the young adults. The interviews and discussions were recorded where consent was given and detailed notes were taken during the discussions. The qualitative data has been analysed using thematic content analysis.
This study was approved by the University of the Witwatersrand’s Human Research Committee (non-medical).
Results and discussion
Overall My Money, My Values was successful and widely accepted amongst target audiences. The programme is seen to be a valuable programme and its use of story-telling and interactive approach to learning has been commended by the implementers and participants of the programme.

· The My Money, My Values programme has had meaningful impact on participants, in terms of attitudes, and in some cases behaviour towards money. It is evident that impact is seen when the programme is implemented as planned. Planned implementation is strongly linked to whether teachers have been trained, whether they see value in the programme and the pressure they feel to complete the existing curriculum. In primary schools, where teachers have implemented the programme as planned, changes in attitudes and behaviours of young people in relation to money were noted. The majority of the deviations in implementation were evident in high schools where there is a lack of training and a demanding curriculum. This may explain the little impact seen amongst this group.
· The programme materials and the story-telling approach have been met with great enthusiasm. The primary school teachers believe the that use of the story book and role playing of the stories helped learners to internalise the lessons. The high school teachers felt that story telling was particularly impactful through the use of visuals such as the clips from the movie “Nothing for Mahala”. It is evident that the use of the movie was impactful as the same sentiment was shared amongst the young adults, who believed that the movie was a useful way to engage them on valuable lessons related to money. While the content of the materials was seen to be relevant and valuable, teachers mentioned that learners who were not first language English speakers struggled with some of the words and concepts as the material is produced in English.
· The training of teachers is an important component of the primary and high school programme. The findings suggest that the teachers thought the training to be of great value. Teachers who attended the trained believe that the training was well planned and clear on how to implement the programme. The teachers valued the training but also related that it was too short and they would suggest that Heartlines provides refresher trainings. It is important to note that this supports the sentiment that teachers see value in this programme and are willing participants in the programme. 
· Like any programme, the success of the My Money, My Values programme relies on how the programme is implemented. In primary and high school, the implementation model relies on teachers to take responsibility for implementation. Teachers have raised some concerns around including additional materials into an already loaded curriculum. This results in them deviating from the planned implementation or failing to implement the programme. The young adult implementation model uses trained facilitators and as a result there is consistency in the way the programme is implemented. The implementation of these models needs to be carefully thought out, particularly the school model. It may be useful to adapt this model to make use of facilitators much like in the young adult model. 
· Finally, a programme such as My Money, My Values, which has already created an interest and has been well received amongst target audiences, needs a sustainability plan. The programme seeks to understand whether story-based interventions are an effective way of fostering values in individuals, but this is difficult to fully understand due to the short-term nature of the programme. The programme is currently a short-term intervention and it is difficult to ascertain how Heartlines plans to undertake frequent engagement with participants and ensure long-term sustainability of the programme.
1. Background

My Money, My Values is an innovative story-based intervention, designed and implemented by Heartlines. Its overall aim is to develop desired values and positively influence attitudes and behaviours towards money among young South Africans.

My Money, My Values addresses the following values: diligence, thrift, and honesty as they relate to money. These values are viewed within the broader context of “future-mindedness”. Heartlines believes that if these values are fostered, they will positively influence how people earn, spend and save their money. Heartlines believes that values are predominantly formed in people’s youth and as such, has targeted My Money, My Values at three age groups: 6-12 years, 13-18 years and 19-30 years.

In 2016, Genesis was contracted by Heartlines to conduct a quantitative evaluation of the impact of My Money, My Values. The overall aim was to evaluate the effectiveness of the innovative story-based intervention on desired values, attitudes, intentions and behaviours related to money in primary and high school learners and young adults in South Africa. The objectives of the evaluation were:

1. To measure intensity of exposure to the intervention in primary and high school learners;

2. To measure shifts in knowledge, ideational factors and behaviours; and,
3. To provide recommendations on how to refine the intervention based on the findings of the evaluation.
The quantitative impact evaluation found that story-telling is an effective way to foster values around money in primary school learners in South Africa, which in turn can influence some behaviours in relation to money. 

Primary school learners who had been exposed to My Money, My Values had higher knowledge levels of diligence and thrift, positive attitudes toward diligence and some positive behaviour change with regards to honesty and saving money.

At a high school level, exposed learners had higher knowledge of the terms honesty and diligence, in relation to money, compared to non-exposed learners. However, no behaviour change was observed in the group.

Quantitative evaluation of the young adults found high levels of engagement during the 2-day workshop, but a notable drop-off in engagement, thereafter. Exposure to My Money, My Values had an impact on knowledge levels of diligence and thrift, on ideational statements related to diligence and honesty, and on behaviours around thrift.
Following the findings from the quantitative evaluation, Heartlines sought to understand the impact of the intervention at a qualitative level. 
2. Programme Evaluation
The My Money, My Values evaluation aims to contribute towards the evidence base by determining whether a story-based intervention focused on values can affect positive financial behaviours.  

Study aims and objectives

The purpose of the qualitative research was to evaluate an innovative story-based intervention that is intended to develop desired values, and positively influence attitudes and behaviours towards money amongst young South Africans. The overall aim of the qualitative research was to corroborate and provide additional context to the findings of the quantitative evaluation
3. METHODS
Study population and sampling

The study population for this evaluation consist all teachers from eligible primary and high schools; and young adult facilitators and groups who participated in the My Money, My Values programme between May 2015 and July 2016. 
Sampling
Key informant interviews (KIIs) were to be conducted with implementers of the My Money, My Values programme. The implementers include primary and high school teachers who were trained and were responsible for implementing the programme; and facilitators of the young adult two-day workshops. Purposive sampling was used by Heartlines to select schools involved in this research. The criteria for school selection was schools who received training on the programme and were known to implement My Money, My Values between 2015 and 2016 as planned. 
It was also proposed that focus group discussions (FGDs) would be conducted with participants of the programme, including primary and high school learners and young adults who participated in the two-day workshop. The school learners were to be selected by the teachers based on their known participation in the programme. The young adult participants were selected by Heartlines based on their known participation in the two-day workshop. However, discussions with school learners did not take place, as explained in the section below.
Variations to the proposed sample
Initially, it was expected that interviews would be conducted with two primary and two high school teachers as well as with two young adult facilitators. As a result of a high response rate, in one school, four primary school teachers were interviewed. The sample for high school teachers and young adult facilitators was unchanged. 
The evaluation was scheduled to be conducted among teachers that had received trained and implemented the programme. However, some teachers, notably in primary schools, did not receive training but implemented the programme while others received training but did not implement the programme as planned. 
It was also proposed that FGDs be conducted with primary school and high school learners. However, due to the timing of the research, FGDs with learners at both primary and high school level was no longer feasible. In primary schools the programme was undertaken with grade 6 and 7 learners, this meant that at the time of the qualitative research these learners had moved to high school, making difficult to find learners as they would have moved to different schools. Similarly, the high school learners engaged with in 2016 where in grade 11, moved to grade 12 in 2017 which meant they were busy with Matric exams at the time the study was proposed. When the study was eventually undertaken, in February 2018, these learners had completed their schooling thus making it difficult to locate these learners for the study. There was a low response rate from young adult participants, as a result there were 17 participants in the young adult FGDs, rather than the expected total of 24-30. The table below describes the proposed sample and the achieved sample for KIIs and FGDs.
Table 1: Proposed sample vs achieved sample
	
	Interviewee
	Proposed Sample
	Achieved Sample

	Key informant interviews
	Primary school teachers
	2
	4

	
	High school teachers
	2
	2

	
	Young adult facilitators 
	2
	2

	Focus group discussions
	Young adult participants
	24-30 participants in total

(8-10 participants in 3 groups)
	17 participants in total
(3-9 participants in 3 groups)

	
	Primary school learners
	24-30 participants in total

(8-10 learners in 2 schools)
	-

	
	High school learners
	24-30 participants in total

(8-10 learners in 2 schools)
	-


Data collection

Questionnaire development

Tools for data collection were developed in close collaboration with Heartlines. A semi-structured interview guide was developed for KIIs with teachers and facilitators. The interview guides asked questions relating to the programme’s objectives, training and the programme implementation. Similarly, a semi-structured discussion guide was developed for FGDs with young adults. The discussion guide examined the effect of the programme on desired values, attitudes, intentions and behaviours in relation to money. The tools aimed to identify the factors influencing effectiveness of the programme, both from the implementers’ and participants’ perspectives.
Recruitment
Heartlines personnel were responsible for recruitment of study participants. They made use of the My Money, My Values database to contact school principals, young adult facilitators and young adult participants. Ethical requirements necessitated written permission form the Gauteng Department of Education (GDE) prior to undertaking the study in public schools; therefore, Heartlines decided to limit the study sample to private schools. 
The following schools took part in the evaluation:

· McAuley House Primary School;
· Inkanyezi Waldorf Primary School; and,
· East Rand Schools of Arts.
A letter requesting teachers’ participation in the study was developed and sent to each school prior to the commencement of the study. The principals were responsible for nominating teachers to partake in the interviews, based on their known involvement with My Money, My Values. The interviews with teachers were scheduled by the school principals and took place at the school premises, either in a private classroom, office or in the school library. Prior to going to the schools, the Genesis team contacted the principals to re-confirm the proposed interview dates with teachers. This was a mitigation measure implemented to avoid cancellations and requests for rescheduling once the team had travelled to each school.
Heartlines also nominated two individuals to partake in the young adult facilitators interview, which was undertaken at the Heartlines offices. 
Fieldwork

Each evaluation team consisted of either 2 or 3 evaluators. Prior to initiating the KII or FGD, the evaluators explained the purpose of the evaluation. This information was also provided in an information sheet, which the participant kept. All participants were required to sign a consent form before the interview or discussion commenced. During fieldwork, one evaluator was responsible for conducting the interview or discussion, while at least one other evaluator was responsible for note-taking. If and when consent was given, the interviews and discussions were recorded. 
Interviews with the teachers were either conducted as a group interview, with both participants involved in the same discussion, or as one-on-one interviews. A group interview was underken with young adult facilitators. The focus group discussions had a range of 3-9 participants in each group. Interviews were approximately one hour, whereas focus group discussions took up to one and a half hours. The table below describes how the fieldwork took place.
Table 2: Description of fieldwork
	McAuley House Primary School
	1 interview conducted with 3 interviewees in a group session (one teacher excused herself during the discussion)

	Inkanyezi Waldorf Primary School
	2 interviews conducted separately

	East Rand School of Arts (High School)
	1 interview conducted with 2 interviewees in a group session

	Young adult facilitators from Heartlines
	1 interview conducted with 2 interviewees in a group session

	Young adult participants
	Group 1: 9 participants

	
	Group 2: 5 participants

	
	Group 3: 3 participants


All participants were provided with refreshments and travel reimbursements were provided for young adult participants. Once the fieldwork was completed, the evaluation team transcribed the recordings and combined them with their fieldwork notes. These notes and recordings are saved on a secure Genesis drive. 
Data analysis

Detailed notes were taken throughout the interviews and discussions. The qualitative data has been analysed using thematic content analysis. The analysis included understanding what worked and did not work, in terms of implementation and outcomes of the My Money, My Values programme, as well as noting recommendations made by participants. The findings of the qualitative evaluation are used to support the quantitative findings from previous evaluations conducted by Genesis in 2016.

Ethical considerations
This study was approved by the University of the Witwatersrand Human Research Committee (HREC non-medical) (Protocol number: H17/09/30). The study adhered to national and international ethical standards as stipulated below.
Evaluators were trained in informed consent procedures to ensure that voluntary informed consent was obtained for all participants. Each participant was given an information sheet that explained: 

· The purpose of the study (including the duration, procedures and expectations);
· How and why they were selected;
· The voluntary nature of participation;
· The fact that non-participation would involve no penalty or loss of benefits;
· Confidentiality;
· Anonymity;
· Benefits and potential discomforts;
· The fact that the interview could be terminated should discomfort occur; and,
· The contact name and number of the evaluator from Genesis Analytics.

All individuals who agreed to participate in the evaluation, were required to provide written informed consent before the interview or discussion could commence. 

To ensure confidentiality, the names of participants were not recorded on the questionnaires. Thus, there is no way of linking their names and answers to the findings reported on in this report.
4. results
The results are reported for primary schools, high schools and young adults respectively. The success and challenges of the programmes with respect to the programme objectives, training, resources, activities and implementation are presented below. 
Primary schools 
A total of four teachers were interviewed at primary schools, specifically two at Inkanyezi Waldorf Primary School and two at McAuley House Primary School. However, it should be noted that the one teacher interviewed at McAuley House was in fact a high school teacher at the school. 
Programme successes
Values
	The children are saving for a rainy day: instead of spending money at school for lunch, they bring food from home – Primary School teacher 


Primary school teachers indicated that there was a clear understanding of values and attitudes toward money – they indicated that the stories aimed to educate learners about spending wisely and not spending beyond their means. Some teachers noticed that the learners adopted different spending habits and were more inclined to save than to spend their money. This aligns to the quantitative findings that exposed primary school learners had improved spending behaviours. 
	My son stood up for his friend when others were teasing him about his father’s occupation. But my son said that it is better to make an honest living than to be a thief – Primary School teacher


Another value that was well understood to the teachers at both schools, was the value of honesty. In particular, teachers articulated that the value of honesty related to making money in an honest way. From the programme materials, teachers thought this value was important as they were passionate about instilling values about honesty among their learners and children.  Again, this supports the quantitative findings that knowledge of honesty was already high, and that exposed learners displayed positive behaviour changes regarding honesty in relation to money.
Teachers at both primary schools agreed that the values emphasised by the programme were not only relevant to the learners but to themselves as well. The values resonated with teachers in the sense that they too became more cognizant of the need to be content and happy with what they have. The teachers said that they continue to speak to their families about these values. 
	The Tooth fairy story is very relevant and the children identify with it because they are at the age of losing their own teeth – Primary School teacher


Materials
All primary school teachers found value in and enjoyed teaching from the story books provided by Heartlines. The teachers said that the content was relevant and that the imagery made the storybooks highly appealing. The diverse characters and modern stories created enthusiasm and interest. “The Tooth fairy” was identified as a favourite at both primary schools.
Other stories that were well received included, “The Kalashnikov Neon Jeggings” and “Yes, We Can”. One teacher mentioned that learners at the school took part in collecting cans as an activity and could easily relate to the story. At one school it was mentioned that the exercises and quizzes at the back of the storybook were a good way for the learners to internalise the stories and lessons.

Implementation
Teachers were positive about the story-telling approach to implementing the programme. Story-telling was identified as a positive method to teach and instill values in learners. Both primary schools said that they dramatise the stories by getting the learners to role play and act out the story. In this way they encourage reading and the stories are internalised. 
	Story telling is part of the way we do things at Waldorf schools, so it fit in well with our classes – Primary School teacher 


Inkanyezi Waldorf Primary School were particularly accepting of the story-telling implementation as it aligns to their daily activities. 
The quantitative evaluation found that story-telling is an effective way to foster values and in turn behaviours among primary school learners, in relation to money. The qualitative evaluation supports this finding, as primary school teachers are positive about implementing story-based interventions.

Training

At Inkanyezi Waldorf Primary School, the content of the training was said to be relevant. The teachers said that it was useful to go through the materials during the training. One teacher mentioned that the facilitator who trained them on the programme had great enthusiasm and passion for the programme which encouraged them to find value in the programme as well. 
Programme challenges

Materials
The language of the materials was noted as a possible barrier to successful understanding. At McAuley House the first-person narrative of some stories was difficult for young learners to understand. Teachers had to improvise and tell the story in third person rather. Additionally, at Inkanyezi Waldorf School, it was mentioned that English is challenging for many learners as this is not their home language.
Implementation
Teachers at both primary schools described experiencing challenges with regards to introducing new material into a set and already demanding curriculum. The teachers said that there is often not enough time in their lessons for additional content. 

It was noted that some of the teachers were no longer implementing the programme or were not implementing the programme as it was intended. At McAuley House the one interviewee was in-fact a high school drama teacher who was using the storybooks for role playing. The other was not delivering lessons on the stories, but rather made the books available as a reader for learners to engage with after school. 

Training
Only some of the teachers who were interviewed had received training. The teachers that did not receive training mentioned that they had interest in the programme but could not attend training because a specified number of Life Orientation (LO) teachers were scheduled to be involved in the programme. It is important to note that the teachers who did not receive training are the teachers identified above who implemented the programme differently from how it is intended by Heartlines.

Of those who did attend the training, all agreed that the training was limited, both in terms of  duration and that it was a once-off training. Teachers mentioned that the training session was short (1-2 hours) and took place 2-3 years ago. While the content was good, teachers said that the limited time meant that they were unable to fully engage with the materials. Furthermore, because there was no follow-up training, there is limited recall in what was explained during the training.
Participants’ suggestions
Overall, teachers feel they would benefit from additional materials and stories. Beyond teaching and learning about positive attitudes and behaviours in relation to money, the teachers believe that the materials are effective in addressing social and psychological problems that children face. This is important to keep the learners interested in the programme. It was recommended that future materials incorporate additional stories that are written in the third person. 

	The stories can be introduced into the curriculum, for example as an English reader – Primary School teacher


In terms of training, it was recommended that there be a follow up or refresher training that takes place on a quarterly basis to ensure that teachers continue to implement the programme as intended. An example was given that perhaps Heartlines facilitators could come back to the schools three weeks after implementation has commenced to ensure that the teachers are implementing as intended, and any problems encountered by teachers, can be addressed in the early stages of implementation.
The final recommendation relates to implementation. The greatest challenge faced by teachers is the lack of time to implement the programme. Some teachers suggested that the stories be introduced formally in the curriculum. 
	Giving the materials for teachers to implement turns it into another lesson, and we have our own things to do – Primary School teacher


Other teachers believe that there should be external or dedicated staff that implement the programme. A suggestion was made for Heartlines to organise guest teachers or facilitators to teach the lessons for one hour per week. 
	It will help parents and guardians save better ad maybe help them with paying school fees – Primary School Teacher


A positive theme that came from discussions with primary school teachers, was the importance of these values, not only for children, but the greater community as well. The teachers mentioned the importance for parents to also be educated about the having positive values and behaviours in relation to money. 
High schools
Two high school teachers from East Rand School of Arts were interviewed. However, only one teacher (an LO teacher) was officially trained by Heartlines, and subsequently trained the other teacher. 
Programme successes
Values

	More learners are joining our feeding scheme or brining lunch from home, rather than buying food – High School teacher


When probed about the values that the programme focused on, teachers specifically identified thrift, namely saving and not spending extravagantly.  This value was the least understood by learners in quantitative research and therefore it is encouraging that it stood out for the teachers. While teachers mentioned that the programme taught the value of living within one’s means and not spending beyond what one can afford, they also reported that many of the learners who had been part of the programme had since left the school and therefore they were unsure if and how their behaviour has changed in line with the values of the programme. 
Given that learners had recently completed the programme during the quantitative evaluation and had completed and left high school during the qualitative evaluation; it was difficult to assess any changes in behaviour in relation to money amongst high school learners. However, behaviour change is often a long-term outcome and it would have been difficult to assess the impact of the programme on learners behaviour so soon after implementation. 
This was evident in the quantitative findings where we found that the programme did not have any impact on high school learners’ behaviours related to the values of diligence, honesty, saving and financial planning. 
Materials
	Learners engage with what they can ‘see’, rather than with reading – High School teacher 


The videos were compelling and fit in well with the concepts taught in the LO curriculum. The teachers mentioned that the values taught by the programme were relevant as learners needed to learn about saving money for transport and bringing their own lunch as opposed to spending money at school. The teachers noted that the learners had a particular affinity to learning about famous people, and with visual learning through movie clips, as was done with the “Nothing for Mahala” movie. 
Training

The one teacher that received training commended the training resources. She indicated that the training covered how the programme needed to be implemented. There was little additional feedback regarding training as only one teacher was formally trained by Heartlines. 
Programme challenges

Materials
Language was noted as a barrier to the successful implementation of My Money, My Values. The materials were written in English, which is not always easily accessible for leaners as this is not the home language for many learners. The teachers noted often needing to translate some of the words and/or meanings of the stories used. This may substantiate the finding from the quantitative evaluation that the programme had no significant impact on knowledge of the meaning of “thrift”. Learners were possibly unable to understand and comprehend what thrift meant. 
There was also a noted shortage of training materials at the school. There were not enough materials supplied for all the teachers who wanted to implement the programme. Thus, alternate materials were used. This is a good indication that the materials were highly valued by the teachers.
Implementation

	I tried to incorporate the materials in lessons, depending on the topic of that lesson –  High School teacher


The teachers were positive about the programme as its content was relevant to learners. However, similar to the feedback received from the primary school teachers, they found it difficult to introduce additional materials into an already loaded curriculum. Due to time constraints, the programme could not always be incorporated into the LO lessons. The challenges experienced during implementation by teachers can explain why, in the quantitative study, learners were found not to be as engaged in the programme. For example, the quantitative questionnaires were not properly filled out showing that learners had very little interest in the programme. 
Training

At the East Rand School of Arts only the Head of the Life Orientation Department was trained. This teacher felt that the training session was too short, as the training lasted approximately two hours on one day. The high turnover of LO teachers means that new teachers go without training year-on-year. The limited training created a notable barrier in implementing the programme. 
The teacher identified the lack of communication between the school and teachers as a major cause for so few teachers attending the training. The training for teachers was only communicated to the school principal, who did not inform other teachers. Thus, many teachers were unaware of the training and in the end, only one teacher was trained. 
Participants’ suggestions
The teachers, again, recommended that there be more materials with extended content. They suggested that for every grade Heartlines make specific content that is relevant for learners in that grade and ensure the content becomes more advanced for each level of high school. In doing so the programme can be implemented as a continuous and progressive programme from Grade 8 to Grade 12. In addition, new materials and new stories would help maintain learner interest.
As mentioned above, English is not always accessible, so it was recommended that the materials include a mix of South African vernaculars. 
At the East Rand School of Art there was a clear need for more training and/or refresher training. The teachers said that they would benefit greatly if Heartlines would provide training on a regular basis to new LO teachers. The training should be communicated to the Head of Life Orientation, who should then be responsible for recruiting the LO Department to attend. It was recommended that every LO teacher be trained so that the programme be implemented in every grade.
	The learners need a programme like this, but there is not enough time during the school day. - High School teacher


In terms of implementation, it was recommended that the programme be delivered outside of school hours as there is not enough time during school hours to introduce new materials. Another suggestion was to use learners who have been part of the programme in the past to deliver the lessons. The reasons for this is because: 1) the teachers do not have enough time and 2) hearing these lessons from their peers can be an enabling factor. 
Young adult participants
Three focus group discussions were conducted with young adults who had previously participated in the two-day workshop. The young adults selected to participate were representative of the different groups of young adults that participated in the programme. 
Programme successes

Values

	‘Thrifty’ – I live by it now. I now shop around and compare prices and products. – Young Adult


	I have more self-control and discipline with my money, no matter what amount. -Young Adult


Across the groups there was varied understanding of the values, as they pertain to money, as well as their usefulness. Lessons learnt included how to be ‘wise’ about money. This extended from both spending and saving money. Some groups made mention of words such as honesty and thrift as they relate to money. They expressed that the concept of spending money wisely was related to thriftiness. This is line with the quantitative findings that revealed an increase in young adults’ knowledge of thrift, comparing baseline to endline.
	I didn’t really understand where my money was going or what it was doing, so after Heartlines I started paying my school fees and saving. -Young Adult


Many participants referred to the fact that the programme has made them aware of the importance of using money wisely. There is an affinity toward conscious spending and to budgeting, rather than spending without knowing the consequences thereof. Participants said that they now think before they spend, that they prioritize what they need and that they no longer spend unnecessarily. They said that they have a new perspective of money and have changed their expensive habits. These findings are reinforced by the quantitative findings of improved ideation relating to diligence and honesty. 
	It made you conscious on how to use your money: it is hard to make money but easy to spend it. -Young Adult


Those that felt that they already knew about the importance of spending money wisely, still identified with the values and were able to reaffirm that their behaviour was acceptable. 
Some of the lessons learnt extended beyond the value of money; some participants also recognised the value of time and teamwork, as well as the importance of not wasting resources. These values, while not the main focus of the programme, were associated with the activities such as “travelling to Braamfontein on a budget”. 
	The challenges were amazing – got to meet new people, see how they think, see how they approach decisions and get a new perspective that you can apply to your life-Young Adult


Activities

The workshops ran for two days, during which there were various activities and tasks that the young adults had to complete. When asked to reflect on the workshop, many participants said that they enjoyed the challenges, such as having to buy lunch and travel to Braamfontein with limited funds. These activities taught the young adults to think of others, to be thrifty with what you have and to make good financial decisions.
	There were “aha” moments during the tour. We were at the reserve bank and realized that no one in the group has shares. -Young Adult


Some participants enjoyed the tour of Johannesburg. It gave them the opportunity to see their city and learn about its history. Through the tour some participants’ perspectives changed and they gained an appreciation for their city. This included a trip to the Worker’s Museum, which was enjoyed by some but not all participants. 

	When I saw those profiles, they stood out for me – they live simple lives but are successful. -Young Adult


Another stand out activity for some was the screening of the movie “Nothing for Mahala” as it taught a valuable lesson to not be selfish and materialistic. One participant linked this back to the stories and the discussions about billionaires, such as Warren Buffet. 
Impact

Many of the participants have changed their behaviour since attending the programme. They have begun generating other sources of income or changed the way they spend their money. Again, this aligns to the quantitative findings which measured a positive shift in behaviour relating to thrift when comparing baseline to endline.

	The workshop was in 2015 but I still talk about the values I learned with my community and with others I met at the workshop- Young Adult


One participant said that they have become less dependent on their parents for financial support. Many participants remark that they have since mentored family or friends about money. 
One of the most encouraging findings was the story of a participant who started a non-profit organisation (NPO) after attending the workshop. The NPO aims to empower children and youth. It is not only about money but educating people about universities and how to apply to them. The participant said that the workshop gave them the courage to start up this organization. 
	I join my mentor with community outreach activities. He lives by the programme values – it comes naturally to him. -Young Adult


There was positive feedback from participants engaging in mentoring activities since attending the workshops. Participants have continued to engage with the Heartlines facilitators who delivered the workshop. Others have taken on mentees, such as their friends, younger siblings, roommates or community peers. 

Other platforms such as WhatsApp and Facebook were used to keep in contact with participants. Some felt that at first the content was useful, for example the posting of internships opportunities. 

	Teach high school learners in grade 11 and 12, to help them when they get to University. -Young Adult


Almost all participants said that they would recommend the programme to others, particularly to youth and high school learners as they are highly vulnerable. The participants recognised the value of the programme at their age as they have financial responsibilities and are transitioning into adulthood.

	I would recommend it to anyone, it changed my life. -Young Adult


There were also some participants who would recommend the programme to older individuals, like their parents, who are uneducated about saving. The participants truly believed that the lessons are beneficial to others as financial education is otherwise lacking.  

Programme challenges
	Gave us perspective on money but didn’t teach us how to create value for money. -Young Adult


Values

Some participants recognised the importance of values as they relate to money but expected more from the programme in terms of creative wealth. For example, participants were expecting the programme to be focused on developing entrepreneurial skills, running a business and/or making money. It was felt that the workshop content was generic and not specific to the needs of some young adults.
	I found the museum and town trip a bit confusing and I didn’t know how that would relate to the financial part. -Young Adult


Activities

There were mixed reviews regarding the relevance of some of the activities during the workshop. Participants found it difficult making the connection between walking tour activities and money. As mentioned above, some participants enjoyed the Worker’s Museum, while others did not find it useful to reminisce about the past. Other activities that were considered unrelated included the Carlton Centre visit and buying lunch challenge, which didn’t seem well aligned to the purpose of the workshop as “the best-looking lunch” won, rather than the team that budgeted the best.
	The movie was the least useful – it broke “Ubuntu”. -Young Adult


Not all the participants enjoyed the movie as it was aired late within the day and participants were distracted. There was also a sense that the movie disrupted bonding discussions and activities. 
Some participants felt that they were not properly prepared to take on mentees after the programme as they were inexperienced or lacked the necessary guidelines. Thus, they did not have the platform or support to take the programme forward. 

Unfortunately, many participants were disappointed with the lack of engagement after the workshop. They reported that there were WhatsApp groups and Facebook pages that were well kept shortly after the workshop but after some time the activity dwindled and content became less relevant. The content and amount of posting was not controlled or curated, which became an annoyance to some and so participants began leaving the groups.
Participants’ suggestions 
There was a desire for formal follow-up from programme staff, for example every 3-6 months. The follow-up could include feedback on Heartlines progress or feedback from other participants of what they have achieved since the workshop.

Many wanted the programme to engage with the greater community. For example, past attendees could receive formal training to facilitate programmes or lessons within their communities.
Others felt that the workshop could have been longer than two days as they were enjoying the programme so much. 
Young adult facilitators
Two individuals who facilitated the young adults and “Young and Able” two-day workshops were interviewed in a group interview.

Programme successes

Values

The facilitators expressed that the lunch activity, whereby young adults were expected to buy lunch for the whole group with a limited amount of money, provided a practical experience and taught the young adults the importance of budgeting and to think before they spend. It was noted that while some participants expressed that they had limited money to save, it was important to teach participants about values regardless of the amount of money that they have. Young adults can still apply the values at a later stage of their lives when they are earning money and more able to save.
Activities 

	A brilliant process that took the young adults on a journey of discovery. -Facilitator


The facilitators were positive about the activities undertaken during the workshop. They felt that it was an immersive experience that engaged all their senses. As a result, they were able to observe a change in the participants as they became more and more enlightened. They enjoyed the interactive process, for example the lunch buying exercise, as it allowed participants to engage with each other as well as with facilitators, in a less conventional way. 

During the workshop, the young adults stayed at a nearby a hotel. The facilitators felt that this was a positive experience for some of the participants, who may have never had such an opportunity before and may possibly not have it again. This feedback related to a conversation which one of the facilitators had with a participant who expressed their gratitude at the end of the workshops saying that staying at the hotel was a once in lifetime experience for them. 
Implementation 

The facilitators mentioned that the programme was well implemented as it had a variety of activities to keep participants interested and engaged. The interactive approach was a useful way to allow participants to engage with the content. Through the training provided, facilitators were able to manage how the conversation around various aspects of the programme unfolded. 
Impact

Aside from Facebook, the facilitators had limited contact with participants and thus were unable to effectively assess the impact that the programme has had on the participants. However, from their observation, participants were now more aware about the importance of spending money wisely and more so about being responsible citizens. It is important to remember that value internalisation is a long process. It would be unrealistic to have expected the programme to have changed participants’ lives overnight. The change in mindset that was observed should be noted as an important milestone for the programme.

	He (young adult participant) had a dedication to save money for his studies until his mother died and had to use his savings. He is working again and now saving up again.

Facilitator


The facilitators spoke of personal success stories shared by participants that have indicated that there has been a significant impact on the participants’ lives as a result of the programme. The engagement with participants after the programme is also an indication of the positive impact that the programme has had. Often, individuals who have not been impacted by a programme show little interest in the programme after it has been implemented and will rarely have any stories to share.

Programme challenges

Values

The facilitators found it difficult to teach “thrift” as it is an unfamiliar and “Westernised” word. Both the facilitators and the participants were uncomfortable with this word noting that is not a commonly used word in South African vocabulary. This could explain why there was no observed impact of ideational statements regarding thrift in the quantitative study.
Implementation 

The facilitators noted logistical challenges in implementing the workshop, particularly with regards to kicking-off the workshop on the first day. The workshop started at 7am in Rosebank. Many of the participants had transport difficulties which delayed their arrival to the starting point and ultimately delaying the activities planned for the day.

	Put in the deep end very quickly and it was a lot to deal with

Facilitator 


The first day included teaching the participants about two of the values, while the second day focused on one value. The facilitators expressed that the first day was content heavy. They rushed through the materials on the first day and by the time they screened the movie “Nothing for Mahala”, participants were too exhausted to properly engage with it. 

Impact

Not all facilitators continue to engage with the participants after the workshops. There is therefore limited understanding of how the programme has impacted participants’ behaviour since the programme implementation. The facilitators have noted that they only engage with participants that were positive about the programme, with the understanding that individuals who did not like the programme would be less likely to continue to engage with them. 
Participants’ suggestions
The facilitators mentioned that they were running behind time, particularly on the first day of the workshop. They suggest having the programme run over two nights so that the second day can be extended. In doing so, they would be able to spread out the activities so as to not over load the participants on the first day. The full day of activities seemed to have an impact on the level of engagement from participants during the course of the day. 

It was also recommended that the word thrift be changed, potentially to a word with resonates better within the South African vocabulary. 
5. Limitations
One of the major limitations of conducting this evaluation was that primary and high school participants did not form part of the evaluation. The reasons for this are two-fold: 1) an extended ethics process was required to conduct interviews with learners in government schools and 2) primary school learners were in grade 6 and 7 at the time of implementation and had graduated to high school at the time of the study. Similarly, high school learners who, at the time of implementation of the programme, were in grade 11 and 12 had completed high school. It would be a challenge contacting these individuals as they were likely to have relocated to new schools or locations.
For the quantitative evaluation both public and private schools were sampled. In this qualitative research only private schools were sampled. This is likely to have introduced a positive bias in the study as private schools tend to have more capacity than government schools, and thus they potentially implemented the programme more effectively and with fewer challenges.
Pertaining to the programme, not all teachers that implemented the programme had received training and therefore some did not implement the programme as intended. In these cases, limited findings could be deduced on the values taught in the programme as these were not necessarily what the teachers focused on. 
With regards to the young adults, it is important to note that the participants involved in the evaluation were likely to be those who found the programme had a positive impact on them. Often participants who did not find value in a programme were unlikely to volunteer for further participation. 
6. discussion 
The My Money, My Values programme has had a meaningful impact on participants, where implemented as intended. The teachers who attended the trainings were more clearly aware of the objective of the programme and how to correctly implement the programme. Primary school teachers who implemented the programme as planned were able to identify a clear understanding of the values amongst the learners and even noted positive changes in learners’ attitudes and behaviours in relation to the values. 

Teachers who had not attended the training tended to deviate. This was particularly evident in high schools where there was a lack of training of teachers and their inability to fit the programme into the existing curriculum affected implementation. In one of the schools, the high school teacher noted that she was using the “primary school” material with high school learners for role playing during drama class. This is not how the material is intended to be used, and furthermore the story books are pitched at a primary school level. This may explain the low impact of the programme amongst high school learners observed in the quantitative findings. 
The materials were well accepted amongst all of the groups who were part of the My Money, My Values programme. Primary school teachers mentioned that the use of a story book was a great way to engage learners. The teachers mentioned that they introduced role playing which helped learners to internalise the stories. In high schools, teachers related that the use of visual materials such as the movie “Nothing for Mahala” was an effective way to keep the learners engaged and interested in the content. There was a similar sentiment amongst the young adults who believed that the movie taught them valuable lessons, in an innovative and engaging manner. This is a notable strength of the programme which also resonated among young adult facilitators who, at length, mentioned that uniqueness of the programme’s approach kept participants engaged throughout the implementation process. This is in line with the quantitative findings that showed that story-based interventions are an effective way of teaching. 

While the story-telling approach is an effective way to engage participants, there were some challenges noted. At primary and high schools, it is evident that the language caused a barrier to understanding. The material was produced in English which is not the first language of many of the learners. This implies that there would be an even greater level of understanding of the material if it was widely produced in some local languages. This challenge was not evident amongst the young adults group. 

Training of teachers is an important component of the primary and high school programme. While some teachers were trained on implementation of the programme, it is evident that there are teachers who have not been trained on the programme. These teachers expressed more challenges with implementing. The teachers who attended the trainings expressed that the training was very useful, well thought out and allowed them to understand the importance of such a programme. However, it is clear that while the teachers found great value in the training they feel that there is the need for additional support through refresher trainings. The request for refresher trainings is a positive finding which indicates teachers understand the importance of the programme and would like to be fully equipped to implement it with learners.
Correct implementation is critical to the success of any programme. The impact of the My Money, My Values school programme is solely reliant on the teachers. It is evident that the teachers find value in such a programme but there are concerns and challenges which result in teachers either not implementing the programme at all or deviating from the intended implementation. This has an effect on the impact of the programme on learners. The challenges expressed by the teachers are structural challenges which include full curricula. This will continue be a challenge if the programme model is not adapted to factor in these challenges. 
The young adult programme uses an implementation model which engages facilitators who are well equipped to facilitate young adult’s workshops for the following reasons:

1. Facilitators are involved in the development of the curriculum with Heartlines;
2. Facilitators time is specifically dedicated to the successful implementation of the programme, and there are no competing pressures. 

Using some components of the young adult’s model in the school implementation model may increase the programme’s success in both primary and high schools.

The My Money, My Values programme has been well accepted and seen as a valuable programme by teachers, learners and young adults and facilitators. Additionally, there are notable changes in the knowledge, attitudes and some behaviours amongst young people in relation to money. These findings are encouraging, particularly because of the limited nature of the programme and in order to capitalise on these gains the programme would need to be sustained. 
Participation in such a programme has raised expectations of implementers and participants. This is evident in their requests for more trainings, support, materials and follow up engagements with Heartlines. There is no clear understanding of how Heartlines envisions long term engagement and support of implementers and participants.
7. RECOMMENDATIONs

Some important recommendations for Heartlines to consider are related to the content of the materials used, the training as well as the implementation of the My Money, My Values programme. These recommendations are informed by both the findings of the qualitative study and the quantitative study undertake previously. 
Primary schools

Overall the primary school teachers were enthusiastic about My Money, My Values programme and felt that the programme was one of great value. However, there are a few recommendations that will aid the programme’s success in primary schools in the future. 
1. Content/materials

Heartlines should ensure that the language and content used in the storybooks is adjusted to the level of primary school learners in order to ensure that learners understand the content, find the content interesting and are able to relate to the characters. This can be done through incorporating stories that use simple English words and/or stories written in local South African languages. The storybooks should also be representative of the racial diversity in South Africa by making use characters from different races.
2. Training
Training is an essential aspect of any programme to ensure that the programme is implemented as planned. It is essential for Heartlines to train the most appropriate staff for the implementation of the My Money, My Values programme. While LO teachers are the most appropriate to implement the programme within the schooling environment, Heartlines should look into recruiting and using external staff to implement the programme for learners after school as the normal schooling day and teachers are often overwhelmed by the established curriculum. 

Refresher training should be provided on regularly basis, once every quarter of the schooling calendar to ensure that teachers’ knowledge on the programme’s objectives remain renewed and challenges experienced during implementation are addressed as they occur.
3. Implementation

Given the challenges faced by teachers to imeplement , there is the need to re structure the implementation model at primary schools.  There are two ways which Heartlines can re-structure the primary school programme to ensure effective implementation in future:

· The first is to engage with the GDE to try and incorporate the programme and materials into the existing primary school LO curriculum. Teachers will be less likely to view the programme as additional work, it will assist teachers to better implement the programme and can be a good way to monitor how the programme is implemented overtime. This would still require regular engagement with teachers as part of the monitoring process.
· The second option would be to introduce the programme as an extra-curricular programme. The programme would be implemented outside of school hours. This will require facilitators (similar to young adults) rather than using the teachers as implementors. Implementation of the programme will be standardised and easily monitored over time. 

4. Sustainability
It is evident that the primary school programme is seen as valuable, through the request for additional trainings, support and materials from teachers. However, it is not clear that Heartlines has a long-term plan to engage participants. The programme needs a sustainability strategy which clearly outlines the most suitable model of implementation for long term engagement (as outline above), resources required, funding strategy, potential partners and an action plan.
High schools

While the high school teachers interviewed believe this is a valuable programme for learners, it is clear that this is the group that experienced the most programme implementation challenges. The following recommendations will aid the programme to be implemented as planned and be valuable to learners.
1. Content/materials

Similar to the recommendation made for primary schools, the language and content of the materials needs to be made accessible to learners at the high school level. For example, avoiding the use of words such as “thrifty” which are not common to South African vocabulary. Furthermore, Heartlines should look into developing material that is relevant for each grade where the programme is implemented. This can be done through teaching relevant age-specific values. Another way could be focusing specific activities at certain grades, i.e. using storybooks at lower high school grades and videos/movies at higher grades. 

2. Training

In most schools there is a high turnover of LO teachers. Heartlines needs to ensure that all LO teachers are trained on implementing the programmes as opposed to training a selected few. While the number of teachers to be trained is often determined by the school principal, it is worthwhile for Heartlines to have a mutual understanding with the principal prior to rolling out the training. 

High school teachers are, also, at times overwhelmed with by the set curriculum that they may find very little time to implement the programme. Heartlines can look into provide the programme as an extra-curriculum activity for high school learners. 
3. Implementation
The successful implementation of a programme is dependent on how well the teachers were trained and the ongoing support during implementation that would have been provided. Similarly, to the primary schools, implementation of the high school programme requires substantial re-structuring for successful implementation. High school teachers expressed existing pressures to implement an already full high school curricular. Therefore, the high schools the programme may be better accepted as an extra curricula programme. An external facilitator would be responsible for implementation. Implementation of the programme will be standardised and easily monitored over time.

1. Sustainability
Similarly, to primary schools, the high school programme is valued by teachers and learners. However, it is not clear that Heartlines has a long-term plan to engage high school participants. The programme needs a sustainability strategy which clearly outlines the most suitable model of implementation for long term engagement (as outline above), resources required, funding strategy, potential partners and an action plan.

Young adults

The young adults and facilitators who participated in the study highlighted the importance and benefits of the young adult’s programme. It is clear that the programme is of relevance to young adults and while there are a few areas which need to be strengthened in the delivery of the programme, it is a programme which has great potential to impact the lives of young people.  
1. Implementation

The workshops covered a vast amount of content and activities in the period of two days. This caused fatigue at the end of day one and decreased participation as the day went on. The workshops need lengthened to three days in order to effectively cover the content and keep young adults consistently engaged.

The level at which young people understand their finances varies; it would be worthwhile for Heartlines to run a survey that aims to understand the educational needs of young people in terms of saving, financial independence, etc. to ensure that the programme is targeted at the correct audience. This would also help adjust aspects of the programme to specific groups of young people. This recommendation arises from the observation that the young adult groups had diverse interests relating to money. While some were interesting in learning about saving others were passionate about starting their own businesses. 

This also speaks to finding ways to ensure that young adults remain engaged in the programme throughout its implementation. When initiating and maintaining post-programme engagement platforms such as WhatsApp groups or Facebook, Heartlines should ensure that relevant material is posted on these platforms on a weekly basis and have guidelines on what can be posted to avoid irrelevant materials being posted. 

2. Sustainability 
The young adults’ request for more engagement after the two-day workshops indicates existing interest amongst this group. The development of sustainability strategy is needed to clearly strategise how this programme can be developed into a long-term programme. We recommend that this could be done through partnering with an organisation with similar interest in young people. Heartlines could capacitate such an organisation to support the roll out the young adult’s workshops and develop strategies for on-going engagement. 

Overall, the My Money, My Values programme is a relevant programme that teaches young people about money. Its use of story-telling and an interactive approach to learning has been commended by the all the implementers of the programme. Both the quantitative and qualitative findings have found the content of the resources to be relevant and interesting for participants. To strengthen the programme further, Heartlines should consider the recommendations specifically pertaining to implementation and sustainability. 
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